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Abstract
Supporting neurodiverse learners is grounded in the principles of inclusive education and has increasingly 

become a global movement. While neurodiversity and associated learning impairments may not be cured, learning 
outcomes can be enhanced with appropriate  support.  This  study examined the acceptance and support  of  
neurodiversity in rural communities in South Africa. The study was anchored in Maslow's hierarchy of needs 
theory, examining the needs of neurodivergent learners in a rural context to help them reach their full potential.  
The 'qualitative research' approach was adopted. Autoethnography was employed as the study's methodology. 
Data were thematically analysed as the gathered information was transcribed and examined to identify the 
essential supports available for neurodiverse learners.  The results  were reported based on the five support 
themes: (a) awareness at schools, (b) Parent and teacher involvement, (c) Oversized classrooms, (d) Learning 
materials, and (e) Time allocation and rigid curriculum. The findings indicated that additional efforts are still  
required to support neurodiverse learners. By amplifying the voices of those directly involved in the education of 
neurodiverse learners, this autoethnographic study seeks to foster collaboration and sustained change within the 
education systems of rural communities in the Global South.
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1. Introduction
Neurodiversity is a new term that became popular in the late 1990s. It is a term that aims to change how  

people view disability related to brain function; it is a positive way to reflect on how different brains function and 
to embrace variations (Bradshaw et al., 2015). Neurodiversity refers to differences in how the brain works and  
how  individuals  process  information  differently  (Walker,  2020).  Among  other  disabilities  that  fall  within 
neurodiversity,  the  most  well-known  include  ASD  (autism  spectrum  disorder),  ADHD 
(Attention-Deficit/Hyperactivity Disorder), and learning disabili-ties. Learners whose brains function outside the 
usual standards as determined by society are called neurodivergent (Walker, 2020). According to Carruthers 
(2020), neurodivergent learners will experi-ence challenges in their cognitive, behavioural, and social abilities in 
school settings. There is no cure for neurodiversity; professionals work holistically and use a treatment plan that  
best suits the child's needs.

In  South  Africa,  particularly  in  rural  areas,  there  is  still  a  long  way  to  go  to  optimise  learning  for  the 
neurodiverse  population  in  rural  schools  (Comerford,  2025;  Roy  &  Jain,  2021).  According  to  the  study  by 
Bertilsdotter et al. (2020), parents in rural schools have extremely low levels of knowledge about neurodiversity, 
which is the most significant challenge because not knowing what the problem could be hinders the provision of 
relevant support, as the problem is unknown or misinterpreted. During work-integrated learning at a full-service 
primary school, the class capacity was 40. Most learners struggled to learn and lacked the support they needed. 
According to observations, teachers are not well-trained to cater to them, and this may be because the school  
was changed to a full-service school. No training was offered to meet learners' needs, and learners progressed to 
the next class even when they had not yet mastered the content, because teachers lacked patience.

According to Statistics South Africa (2016), Neurodivergent learners are at a high rate of dropping out. The  
high school dropout rate is caused by insufficient support from those around them; in a rural context, this is due  
to a lack of knowledge, which is the main problem because support cannot be offered without understanding the 
problem.  Parents  may  be  in  denial  because  of  the  ele-vated  levels  of  stigma  that  are  associated  with  
neurodiversity, and in other areas, this topic is taboo. A lack of knowledge may lead to learners being removed  
from mainstream schools and placed in special needs schools. The stigma associated with that leads parents to 
remain in denial even when they can see that the child is struggling, and this can lead learners to lose interest in 
learning as they feel discouraged that they cannot do tasks other learners can. Having grown up in a rural area 
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and at-tended a rural school, one can attest that neurodiversity is a foreign concept in a rural context, and when 
a learner was struggling at school, that will be explained in terms of a lot of things but not ex-plained in terms of  
how their brain may be functioning but instead, they do not pay attention in class, or they are unstable. It would 
even be explained in terms of a call.

1.1 Purpose of the study
The purpose of the study is to raise awareness of neurodiversity in rural settings. To edu-cate caregivers, the  

community,  teachers,  and parents in accepting neurodivergent learners.  It  also offers recommendations on 
supporting neurodivergent learners at school and home.

1.2 Research questions

2. The following research questions guided the study:
i. What is the perception of and level of understanding of neurodiversity among the teachers, parents, 

and other rural community members?
ii. How can awareness and acceptance of neurodiversity expand among the teachers, parents, and other 

rural community members?
iii. What challenges do neurodivergent learners in the rural context face?
iv. How can neurodivergent learners be supported in the rural context?

3. Literature Review
When embarking on a journey to change perceptions and raise awareness about support-ing neurodivergent 

learners in a rural context, drawing on ideas from scholarly literature is critical.  Context, when it  comes to  
neurodiversity, has no meaning, as all individuals from different contexts can experience neurodiversity. Giving 
context meaning will lead to the needs of neurodiverse indi-viduals not being addressed (Mitran, 2021). The 
review presents a different perspective from posi-tive psychology to construct new knowledge on neurodiversity 
in the rural context, the challenges faced by neurodiverse learners in this context, and the awareness and support 
that can be provided to neurodivergent learners in this context.

4. Perceptions of Neurodiverse Learners
Neurodiversity is a term still unknown by many, and in the rural context, it is even worse. However, many 

people have heard of disorders that fall under the umbrella of neurodiversity. In the rural context, drawing from 
personal experiences, neurodiversity is not well interpreted as it is seen as a child being stupid when they cannot 
meet the expectations at school, and in some instances, when a child does not meet societal expectations, the  
child might be bewitched, and most African parents will not look for alternatives to explain the difference in 
behaviour. Humans spend almost all their lives trying to determine what is wrong with them or their loved ones.  
Positive  psychology  en-courages  individuals  to  start  focusing  on  areas  of  strength.  Society  defines  what  is 
expected and does not seek to understand or embrace differences (Dervan et al., 2024; Woodset et al., 2018).

According to Roy & Jain (2021), there is limited to no knowledge of neurodiversity. The government should 
employ educational psychologists in rural schools, which will help spread awareness of neurodiversity and help 
parents know what and where to get support when they have a neurodivergent learner (Pillay, 2020; Onyemah 
and Omoponle, 2017). Awareness and acceptance of neurodiversity will, to a greater extent, help parents in rural 
areas better understand what is happen-ing with their learners and support them. However, little can be done 
regarding diagnoses and treat-ment after that, as many rural learners cannot afford treatment, and external 
support from the De-partment of Education will be needed. Mitran (2021) argues that counsellors should bring 
their best abilities to educate parents or caregivers in rural areas, as they are a source of hope in places where 
neurodiversity is poorly understood. Psychologists, counsellors, and teachers can work together to promote 
awareness by running neurodiversity campaigns at rural schools, inviting parents, caregiv-ers, and learners.

5. Challenges of Neurodivergent Learners
Parents or caregivers of learners who are neurodivergent experience shame and inferiority compared to 

parents. This comes with the stigma associated with neurodiversity. Learners struggle to understand what might 
be wrong with them, especially in a rural context where understanding of neurodiversity remains low, which 
makes them feel they are not capable of achieving and can lead them to lose interest in their education (Singer,  
2017). Neurodivergent learners have impaired inter-personal communication skills, and they are prone to feelings 
of anxiety; this can lead to lower over-all wellbeing from childhood throughout their lifespan. As a result, a 
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decrease in overall wellbeing will have adverse effects on self-esteem, relationships with friends and family, self-
confidence, and motivation (Fernando, 2025).

While these are some of the challenges that neurodivergent learners face, learners with neurodiversity in rural 
settings face these challenges twice as often as those in urban contexts, and there is little support available due  
to limited resources. Merfin-veitch et al. (2020) further note that in areas where Neurodiversity is not accepted, 
neurodivergent learners are affected even more. 

6. Support for Neurodivergent at rural schools.
The following are important steps in supporting Neurodivergent learners at rural schools:
•  Prioritising and valuing relationships was found to be one of the best themes for supporting 

neurodivergent learners in the education context. Teachers should build rela-tionships by being empathetic, 
respectful, warm, actively listening, and getting to know the interests of neurodivergent learners. They should 
encourage neurodivergent learners to form relationships with their peers, help them make friends, and address 
any bullying that may arise because of their diversity. When neurodivergent learners have friends, it can boost 
their self-esteem as they positive-ly value one another. Teachers should educate learners in classrooms about  
neurodiversity; when learners are armed with knowledge, they will understand and be able to be inclusive of their 
neuro-diverse peers (Chapman, 2020). 

• Teachers should be flexible; according to Merfin-veitch et al. (2020), to ca-ter to all learners in 
the classroom, having different teaching strategies is essential, e.g., singing con-tent-related songs and having 
visual learning materials,  which could be a challenge in a rural con-text, as there are no printers or limited 
resources. Have a plan to set goals with neurodivergent learn-ers in a classroom so they can track progress in 
small milestones. Allowing neurodivergent learners to choose which task they want to start with first will increase 
their interest, as they feel they are in charge, and encourage them to ask for help when they are struggling  
(Onyemah and Omoponle, 2017). Parents or caregivers of neurodivergent learners should work with teachers to 
agree on what works best for them, which can be adapted at home.

• Managing  Neurodiverse  Behaviour:  teachers  should  support  neurodivergent  learners  in 
understanding and managing their behaviour. They should monitor and let learners know which behaviours and 
rewards are accepted. This has been proven to be one of the best ways to manage behaviour (Lawton & Kasari,  
2012). 

• Creating inclusive environments  is  important  for  learners to feel  accepted and valued in a 
classroom, as this will make them feel free to engage in learning. A classroom should have clear routines and rules 
so learners know what is expected of them. A classroom where learners do not feel excluded because of their  
neurodivergence will promote learning (Merfin-veitch et al., 2020). 

• Embedding  inclusive  environments:  learning  at  rural  schools  could  be  in-clusive  for 
neurodivergent learners when teachers actively apply different modalities of teaching, e.g., visual, kinesthetic, 
and  auditory  learning  styles.  Information  should  be  presented  in  a  way  that  matches  the  interests  of  
neurodivergent learners (Merfin-veitch et al., 2020). According to Merfin-veitch et al. (2020), adaptations to 
teaching  instructions  and  general  learning  should  accommodate  neurodivergent  learners  in  rural  schools.  
Technology was suggested as a way to support neurodiver-gent learners in rural schools; however, this could pose 
challenges in such contexts due to signifi-cant challenges. For example, in the area where this study is focused,  
some learners come from places that still do not have electricity; in a case where neurodivergent learners should 
be supported with technology devices that require electricity or need to be charged, this will be difficult for them 
to use such devices at  home (Olanrewaju and Omoponle,  2017).  In rural  classrooms,  virtual  reality  will  be  
hampered by network connectivity.

6.1 Theoretical framework
The  theoretical  framework  best  suited  to  this  study  is  Constructivism,  which  can  be  ap-plied  within  a 

qualitative research approach. Constructivism holds that people construct knowledge from their experiences and 
interactions with others. Knowledge is built using a variety of perspec-tives (Dawadi et al., 2021). According to 
Kodom et al. (2019), the underlying question of construc-tivism is "How do people in each setting perceive and  
explain the truth, and how does that percep-tion shape their behaviour as well as those they interact with? When 
looking at neurodiversity, par-ticularly in a rural context, many perceptions guide and shape particular behaviours. 
Knowledge is constructed through interaction with others. Traditional religious beliefs influence how individuals  
in a rural context view neurodiversity; some explain it in terms of a calling, and others view it as a mental illness, 
and they believe that neurodivergent individuals will not be successful. How commu-nities in a rural context have 
generated the meaning of neurodiversity guides their behaviour, which has led to prominent levels of associated 
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stigma (Laitila, 2018). The first step in reflecting positively on neurodiversity will be to educate most people in 
rural areas about it to effect change in the con-structed knowledge they hold. This will help neurodivergent 
learners receive early diagnoses and in-terventions, so learning can be optimised.

Figure 1: Characteristics of the constructivist paradigm.

Figure 1 above shows how knowledge about neurodiversity was constructed through so-cial interaction and the history of certain  
cultures in rural areas, and how they responded to this knowledge (social action). The critical position towards 'taken-for-granted'  

inside will be classifying neurodiversity as being for whites.

7. METHODS
This  study  employed  the  auto-ethnography.  According  to  Murphy  et  al.  (2022),  autoeth-nography  is  a 

qualitative form of structured reflection where the researcher uses personal experienc-es to contribute to the 
study.  This  study was conducted and reported in  accordance with the Consoli-dated Criteria  for  Reporting 
Qualitative Research (COREQ). The methodology was appropriate for this study because it allows the researchers 
to educate people in the rural context about neurodiversi-ty and will help transform the lives of neurodivergent  
learners in the rural context.

For this study, purposive sampling was used. A purposive sampling is selecting a sample based on desired  
characteristics (Andrade, 2021). The sample consists of (5) neurodivergent learners in Kgabalatsane, located in 
the northwest province of South Africa. The neurodivergent learners are in the rural context. Methods of data 
generation used in the study are observations, journaling, and personal history. The researchers engaged in self-
study, drawing from their own experiences through words and journaling. Observations helped in understanding 
how  neurodiversity  is  perceived  in  rural  areas.  Journaling  helped  keep  a  record  of  observations  on  how 
neurodiversity  is  perceived  in  rural  areas.  Lastly,  personal  history  provided  an  overview  of  experiences  as 
individuals who grew up in rural contexts and attended rural schools, explaining how neurodiversity was viewed 
and the conver-sations one had with teachers who teach neurodivergent learners in rural contexts.

Thematic data analysis was used. This analysis  checks patterns of themes and then cre-ates researcher-
generated themes (Lochmiller, 2021). This was suitable for self-study, as it provided the researcher with insight 
into current levels of knowledge on neurodiversity in the rural context and what still needs to be done to achieve 
the research objectives. Ethical considerations are essen-tial when conducting research. The researchers obtained 
informed consent, maintained confidentiali-ty, and protected participants from any harm, and participation was 
voluntary.

8. RESULTS AND DISCUSSIONS
The findings of this study indicate a gradual increase in the levels of education and awareness regarding 

neurodiversity  in  rural  schools.  However,  this  positive  trend  is  juxtaposed  against  significant,  persistent 
challenges.  The  central  themes  that  emerged  from the  data—namely,  the  nature  of  available  support  for 
neurodivergent  learners  and  the  multifaceted  challenges  they  en-counter—paint  a  complex  picture.  These 
findings  suggest  that  achieving  true  inclusivity  for  neurodi-vergent  learners  in  these  contexts  remains  a 
considerable challenge, highlighting systemic shortcom-ings within the current educational framework.
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9. Theme 1: Disparities in Awareness Between Parents and Teachers
A foundational theme was the imbalance in knowledge and awareness between teachers and parents. Teacher 

training programmes universally include compulsory modules on educational psychology, equipping educators 
with fundamental skills to identify learners who may diverge from typical developmental or learning patterns. In 
the observed rural schools, this manifests as a teach-er's ability to recognise when a child is underperforming 
relative to peers and to communicate this concern to parents subsequently. However, the effectiveness of this 
communication is hindered by a significant knowledge gap. Research by Makaya (2025) in Zimbabwe similarly 
found that while par-ents and teachers value collaboration, challenges such as denial and poor communication 
often hin-der effective support for learners with autism.

As noted in the literature, parents with lower levels of educational attainment often strug-gle to contextualise 
and understand the characteristics of a neurodivergent child (Huang et al., 2020). This is particularly salient in 
rural contexts, where many parents have limited formal education. A study from rural South Africa by Mahadew 
(2024)  confirms  that  impoverished  rural  communities  face  unique  challenges  in  early  childhood  care  and 
education, including limited parental capacity to engage with developmental concerns. Consequently,  when 
presented with information that challeng-es their existing understanding, parents may struggle to interpret the 
child's difficulties accurately. This often leads to alternative explanations rooted in local beliefs or denial, rather 
than to acceptance of a neurodevelopmental difference.

Reflection 1: Growing up attending a rural school, the concept of neurodiversity was ab-sent. My first exposure 
to  terms  like  'neurodiversity'  and  'psychology'  was  at  university.  During  my  entire  school  career,  I  never 
encountered a school psychologist. My parents, whose education was also limited, possessed only the knowledge 
and beliefs prevalent in our rural context, which did not include neurodiversity. When a teacher first attempted  
to explain my own learning challenges, it was an entirely foreign concept. It would likely have been the same for  
me had I not had the opportunity to attend university, though access to technology and information would have  
slightly mitigated it. For my parents' generation, the disconnect was complete.

Despite these challenges, the data suggests a positive shift. Increased access to further education, supported 
by bursaries targeting rural  communities,  means a growing cohort of younger parents has a greater,  albeit  
incomplete,  foundational  understanding  of  learning  disorders.  Further-more,  the  proliferation  of  mobile 
technology offers a pathway for informed, proactive parents to re-search and better understand a teacher's  
observations, thereby gaining crucial information about their child's needs and potential support strategies.

Theme 2: The Critical Role of Parent-Teacher Involvement and Its Impact on Learner Wellbeing
For educators in rural  schools,  supporting neurodivergent learners is  a  complex task that  is  significantly 

impeded without a collaborative partnership with parents. Effective support requires a unified approach to help  
the child understand their own neurodiversity, fostering self-acceptance and demonstrating that academic and 
personal success is attainable. However, this collaboration is often fraught with difficulty. Observations from the 
field indicate that parents, particularly those with low-er levels of education, may place immense academic 
pressure on their children, viewing educational success as a pathway to a better life. For a neurodivergent child,  
this pressure can be profoundly challenging and counterproductive. Research from rural Tennessee by Hardin and 
colleagues (as cit-ed in Pytko, 2025) highlights that access to proper mental health resources, including diagnostic 
tools, can be life-changing for students. Yet, such resources remain scarce in rural districts.

Observation 1: I accompanied a friend to her son's school. The son is doing grade 4, and failed terms 1 and 2,  
and is always in trouble at school.

This observation underscores the need for a holistic approach to supporting the neurodi-vergent learner, one 
that addresses their emotional and social needs. The behaviour described can be interpreted through the lens of 
Maslow's hierarchy of needs. The third level of this hierarchy, 'Love and Belonging,' posits that individuals must  
feel a sense of acceptance and connection to others to be motivated (Kanmodi et al., 2021; Daugherty, 2013). A 
child who feels neglected at home or mis-understood by impatient teachers may seek a sense of belonging and 
positive attention elsewhere. In a classroom setting, this can manifest as disruptive behaviour intended to impress 
peers, creating a negative cycle. When this fundamental need for belonging is unmet, it directly impacts classroom 
performance and daily functioning. This sense of alienation can be exacerbated by common school practices, such 
as academic ranking or ability grouping, which can further damage the self-esteem of neurodivergent learners. 
The lack of understanding, rooted in low levels of neurodiversity education, prevents these learners from having 
their basic psychological needs met, hindering their ability to progress to higher levels of learning and self-
actualisation.
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10. Theme 3: The Compounding Effect of Oversized Classrooms
A significant structural barrier identified is the prevalence of overcrowded classrooms in government-funded 

rural and township schools. This is largely attributed to their status as no-fee schools, which makes them the only 
viable option for families unable to afford private education. This results in classroom environments that are  
fundamentally  not  conducive  to  inclusive  education.  A  recent  study  from  Limpopo province  confirms that 
educators in rural circuits face systemic chal-lenges, including overcrowded classrooms and a lack of specialist 
support (Frontiers in Education, 2025).

Observation 2: I accompanied a friend to her son's school. The classroom had +- 40 learners, and when we  
arrived, there were a few minutes left before the school was out. One could tell from the noise that the class was 
not manageable, and the teacher was trying all she could to keep them quiet so they could finish their work.  
When we entered the class, one could tell that the teacher had had a long day.

In a class of 40 or more learners, the capacity for a teacher to provide individualised at-tention and cater to 
the diverse needs of all students is severely limited. For neurodivergent learners, who often require differentiated 
instruction and a more supportive environment, this lack of accom-modation is acutely felt. The challenges they 
face are thus amplified; they are not only managing their neurodiversity but are also placed in an environment 
that, by its very nature, is unsupportive. The consequence is that neurodivergent learners in rural schools face 
difficulties that are exponen-tially greater than those of their peers in better-resourced, private institutions.  
Similar findings emerged from Rouse's (2024) study of rural elementary teachers in Tennessee, which reported 
chal-lenges with classroom management, limited learning aids, and maintaining safe learning environ-ments 
when teaching students with autism spectrum disorder.

Reflection 2: It's been two days since we visited the school. The teacher mentioned that referral forms would 
be filled out for an assessment for my friend's son, a process that could take a long time. As I sit here, I wonder  
what more I could have done if I were that young teacher we met. She seems genuinely willing to help, but the  
sheer capacity of the class prevents her from giving each learner the attention they need.

Teachers in these contexts are often doing everything within their power, but their efforts are insufficient 
without systemic support. As Bervoets and Hens (2020) and Omoponle (2023) sug-gest, without departmental  
intervention and early  intervention programmes,  neurodivergent  learners  remain  stagnant,  failing  to  make 
academic progress. This can lead to a loss of engagement with school and, ultimately,  an increased risk of  
dropping out (Eddy et al., 2025).

11. Theme 4: Inadequacy of Learning Materials and Resources
The lack of appropriate learning materials is a critical impediment to effective instruction for neurodivergent 

learners. Many rural schools, including the one visited for this study, rely on an-tiquated resources such as  
chalkboards. This lack of basic infrastructure severely limits a teacher's ability to employ diverse pedagogical 
strategies. Neurodivergent learners often benefit from multi-modal teaching approaches, such as PowerPoint 
presentations to provide strong visual stimuli for visual learners, or other specialised tools to support those with  
specific  learning  challenges.  Geduld  and  Majola  (2025),  in  their  study  of  rural  South  African  families  with 
neurodiverse  learners,  under-score  the  detrimental  impact  of  limited  resources  on  early  intervention  and 
inclusive practices.

Observation 3: "Your child is struggling with spelling, comprehension, and reading, which is why we are here  
today, and the class only has limited books that they share as a pair when reading." The teacher explained that 
the child is struggling with reading, spelling, and comprehen-sion, and suggested that the child read more at  
home. The school can only lend the book if the par-ent ensures the child brings it back to school daily, as there is 
a shortage.

This observation illustrates a deeply concerning reality: a teacher is forced to recommend a home reading 
intervention while the school itself cannot reliably provide the necessary books. This places an unfair burden on 
the parent and fails the child. The scarcity of even the most basic re-sources, such as books, makes targeted  
interventions for neurodivergent learners nearly impossible to implement. Journalism from the Daily Dispatch 
(2025) on rural Giyani schools confirms that teachers face shortages of reading materials, posters, and textbooks, 
forcing them to create their own teaching aids while battling overcrowded classrooms and limited parental 
support (Ker & Van, 2023; Sherman, 2023).

Reflection 3: Listening to the conversation broke my heart and left me questioning my-self. Because the child 
is close to me, I can assist with books, but would I be able to help all neuro-divergent learners who are going 
through the same? And if I can, how? Will that ever be enough?
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This reflection encapsulates the frustration and helplessness felt  when confronting a sys-temic problem. 
Individual acts of kindness, while valuable, cannot compensate for a system that fails to provide the basic tools  
necessary for equitable education.

12. Theme 5: The Constraints of Time Allocation and a Rigid Curriculum
The final theme pertains to the structural constraints imposed by the school timetable and the inflexible 

curriculum. The typical school day is divided into fixed periods of 30 to 50 minutes, within which teachers are 
expected to deliver  content according to a strict  annual  teaching plan.  This  "one size fits  all"  approach to  
curriculum delivery is fundamentally incompatible with the needs of many neurodivergent learners. Fugill (2025) 
argues compellingly that the traditional school day, with its rigid timetable, becomes an obstacle rather than a 
scaffold for students with learning differences, and that fairness does not mean every child has the same day, but 
that every child has the right one.

Reflection from Teaching Practice: When I was doing my teaching practice for Life Ori-entation in grade 7 at a 
rural school, I remember there was a time I had to remain behind with learn-ers who did badly on their posters  
about substance abuse. We only left at 5 pm. The topic was cov-ered in class, and most learners understood it,  
but learners are diverse, and the time allocation does not cater to neurodivergent learners.

This personal experience highlights that with additional time and support, learners who initially struggled were 
able to understand the task and complete it successfully. The rigid structure of the school day does not allow for 
this  flexibility.  The  University  of  Wisconsin-Milwaukee's  Cen-tre  for  Advancing  Student  Learning  (2025) 
emphasises that structure is support. Still, only when it is flexible, predictable, and inclusive from the start, clear  
routines reduce cognitive load and anxiety for neurodivergent students (Ndou-Chikwena & Sefotho, 2025).

Observation  4:  With  time  allocations,  neurodivergent  learners  miss  out  on  other  content  because  of 
concentration spans and slow processing of information.

Neurodivergent learners frequently require additional processing time and may benefit from having content 
broken down into smaller, more manageable segments. In rural schools, where teachers are under pressure to  
meet curriculum deadlines and manage large classes, there is simply no space for such accommodations. The  
relentless  pursuit  of  content  coverage  thus  becomes  a  barri-er  to  meaningful  learning  for  neurodivergent 
students, who are systematically left behind.

13. CONCLUSION
People in rural areas have their own beliefs about what causes learning difficulties and have implemented 

what they think will be the solution, such as praying, performing rituals, and blaming their children for not doing 
well at school. As knowledge of neurodiversity slowly expands in their context, the resources needed to support  
neurodivergent learners are limited to schools' re-sources, such as psychologists, learning materials, and trained 
teachers with experience teaching neurodiverse learners.  Also, levels of education about neurodiversity are 
increasing as many parents have opportunities to further their education, and some bursaries cater to people in  
rural areas. There are young parents in the rural areas who understand, though not wholly, but they do have an  
idea of learning disorders. With access to online devices, if the parent is not ignorant, they can research what the 
teacher told them and learn more about what their child is going through and how they can support them. The 
biggest challenge now is the lack of an environment that will successfully support neurodivergent learners in the 
rural context, due to limited resources, the curriculum we have in South Africa, and teachers who are not well-
trained to implement inclusive education in their classrooms.

14. Recommendations
As knowledge of neurodiversity slowly expands in the rural context, research should fo-cus more on what can 

be done to support neurodiversity, specifically in this context, considering risk factors and the assets communities 
must  support  learners.  Schools  can  implement  programs  that  address  environmental  barriers  faced  by 
neurodivergent learners in rural contexts. Schools can partner with parents, communities, and other stakeholders 
who bring different skills, knowledge, and competencies. The South African inclusive education curriculum must 
be reviewed, as it is not prac-tical. There should be training for teachers and psychologists, and more and more  
psychologists should be encouraged to work in rural areas, so that learners have greater access, and, as a result, 
knowledge of available treatments can expand. Communities can hold group sessions where parents offer one 
another support and validation.
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15. Limitations of the study
Self-study research methodology relies solely on the researcher. Most of the research findings were based on 

personal reflections, the history of the rural areas, and unobtrusive observa-tion. Data collection methods, such 
as interviews with parents, could introduce different perspectives into the study.
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